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Abstract 
Introduction: Research investigates into the nuanced 

setting of Early Childhood Care and Education 

(ECCE) perspectives, comparing Trained and 

Untrained Teachers alongside individuals with an 

ECCE Perspective. The study aims to unravel the 

impact of formal training and personal experiences 

on teachers' understanding of ECCE, providing 

insights into the dynamics shaping early childhood 

education. 

Methodology: A survey research design was 

employed, encompassing 90 participants, including 

Trained and Untrained Teachers. The study utilized a 

questionnaire and one-sample t- tests for quantitative 

analysis. Descriptive statistics illuminated mean 

perspectives, while reliability was assessed through 

Cronbach's Alpha. The research explored 

demographic variables, teacher training, and ECCE 

perspectives to capture a holistic view of the 

participants. 

Results/Findings: Descriptive analyses revealed 

similar mean perspectives between Trained and 

Untrained Teachers, suggesting training may not 

significantly impact perceptions. However, 

individuals with an ECCE Perspective exhibited a 

distinctive lower mean score, emphasizing the 

influence of personal experiences. Reliability 

analyses indicated consistent internal validity in the 

measurement tools.  

Future Direction/Implication: Future research 

should qualitatively explore specific training 

components influencing perspectives, consider 

longitudinal studies, and expand the comparative 
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analysis to diverse cultural contexts. Intervention programs blending theoretical knowledge and 

experiential learning are recommended, along with policy considerations for a balanced teacher 

education approach. Embracing a multi-faceted exploration of ECCE perspectives ensures 

continuous improvement in early childhood education practices. 

Key words: Early Childhood Care and Education (ECCE), Teacher Perspectives, Training 

Impact, Untrained Teachers, Trained Teachers, Educational Philosophy, 

 
Background 

Early childhood, from birth to eight years old, is a critical developmental phase, 

necessitating special attention to facilitate a smooth transition through various educational stages 

(McCoy, Waldman, & Fink, 2018; Peet et al., 2015). Early Childhood Care and Education (ECCE) 

encompasses a comprehensive approach involving organized preschool education, where 

instructors play a crucial role in fostering academic skills and addressing areas such as play, health, 

emotional support, diet, and psychoanalysis (Kapur, 2018; Nores & Fernandez, 2018). The 

significance of ECCE lies in harnessing the prosperous brain development period, contributing to 

cognitive, academic, and social-emotional learning and lifelong economic productivity (UNESCO, 

2023, Bradley, M Caldwell, & Corwyn, 2003). 

Despite the substantial developmental benefits, ECCE often needs more priority in 

education policies, potentially excluding marginalized populations. Additionally, the private 

provision of ECCE introduces vulnerabilities in accessibility (UNESCO, 2023; Yasa et al., 2023). 

Early childhood development theories, such as Piaget's cognitive development stages, Erikson's 

psychosocial development theory, and Vygotsky's learning theory, offer frameworks to 

comprehend the multifaceted nature of child growth (Jena & Paul, 2016; Rohwer et al., 2012; Saul 

Mcleod, 2024). 

Linking ECCE to global commitments, the United Nations' Sustainable Development 

Goals (SDGs), particularly Goal 4, emphasize inclusive and equitable quality education. The 

Global Partnership Strategy for Early Childhood (GPS) underscores the urgency of investing in 

early childhood education and care (ECEC) to meet the SDG targets (UNESCO, 2021, Setodji, 

Schaack, & Le, 2018). The emerging concept of Early Childhood Education for Sustainability 

(ECEfS) highlights the role of ECCE in fostering values, attitudes, and skills that contribute to 

children's resilience in the face of sustainability challenges (Engdahl & Furu, 2022). 

Introduction 

Within the sphere of ECCE, the role of teachers is pivotal in shaping foundational 
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experiences that influence a child's lifelong learning trajectory (Tonge, Jones, & Okely, 2019). 

Trained teachers bring theoretical knowledge and pedagogical abilities, enhancing the quality of 

interactions and learning opportunities (Bridge K., Stacie G., & Marcia Kraft, 2009). Conversely, 

untrained teachers may need a more systematic grasp of developmentally appropriate practices 

despite possessing practical knowledge (Jones & Williams, 2020; Khandaker, 2021; UNESCO, 

2021). 

In Karachi, Pakistan, the varied perspectives of trained and untrained early childhood 

educators still need to be explored (Hussain, 2018). This research aims to bridge this gap, offering 

insights into the unique challenges faced within the vibrant city (Ghumman & Khalid, 2016). By 

investigating early years’ teachers' attitudes, beliefs, and practices, the study seeks to inform 

context-specific strategies, enhance cultural sensitivity, and contribute to positive change in the 

ECCE landscape (Afzal Khan, 2018). This research, anchored in the existing literature and 

theoretical frameworks, strives to address the lack of understanding regarding the viewpoints of 

early childhood educators in Karachi, ultimately contributing to improving ECCE quality in the 

region (UNESCO, 2006–2007). 

Research Objective 

To compare the perspectives of trained and untrained early years teachers in Karachi on Early 

Childhood Care and Education (ECCE). 

Research Question 

How do the views of Trained and Untrained early years teachers in Karachi differ regarding Early 

Childhood Care and Education (ECCE)? 

Literature Review 

The concept of Early Childhood Care and Education (ECCE) is integral to the 

developmental trajectory of young children, encompassing a crucial period from birth to eight 

years old (UNESCO, 2023). In Pakistan, various terms such as Montessori, Nursery, Pre-school, 

and Kindergarten are commonly used to describe educational initiatives targeting the age group of 

3–6 years, while in the public sector, pre-primary classes are referred to as "Katchi Pehli" or 

"Katchi Classes" (Naheed Wasi et al., 2018). Despite government efforts to transition to ECCE, 

diverse terminologies persist in public discourse (Education Policies 1998, 2002, and 2009). 

Definition and Terminology 

ECCE is often used interchangeably with Early Childhood Education (ECE), with the 
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former encompassing a broader scope that includes care, health, and nutrition provisions 

(UNESCO, 2023). Early Childhood Development (ECD) is also frequently interchanged with 

ECCE, emphasizing the integration of postnatal care, child health, and education from 0 to 8 years 

of age. Early Childhood Education & Development (ECED) represents another facet of the 

comprehensive approach to early childhood (Naheed Wasi et al., 2018). 

Significance and Challenges 

The significance of ECCE lies in capitalizing on the heightened sensitivity of a child's brain 

during the early years, fostering cognitive, social-emotional, and physical development 

(UNESCO, 2023). High-quality ECCE has the potential to lay the groundwork for health, 

successful learning, and lifelong economic productivity (UNESCO, 2023). However, despite well- 

established evidence supporting the developmental gains associated with ECCE, it often needs 

more prioritization in education policies and investments, leading to the potential exclusion of 

marginalized groups (Ghumman & Khalid, 2016; Syeda & Hong, 2013, UNESCO, 2023). The 

vulnerability of ECCE is further compounded by a significant portion being privately provided 

(UNESCO, 2023). 

Early Childhood Curriculum 

The curriculum in the early years is a pivotal component of ECCE, serving as a blueprint 

for educators to create experiences aligned with the developmental needs and interests of young 

learners (Lavigne et al., 2020). Recognizing the rapid absorption of information by impressionable 

young minds, a well-crafted curriculum encompasses cognitive, social, emotional, and physical 

domains (Kemp & Whitcomb, 2023). It emphasizes experiential learning through play-based 

activities, artistic expressions, storytelling, and hands-on experiences to stimulate creativity and 

curiosity (Niu, 2023). The curriculum also plays a role in assessment and evaluation, providing 

educators with tools for regular observations and feedback mechanisms to adapt their approaches 

to individual children's evolving needs (Israel, 2010). Implementing the early year’s curriculum is 

influenced by trained and untrained teachers, with trained educators applying evidence-based 

practices, while untrained teachers rely on intuition and life experiences (Rispoli et al., 2021; 

Tanaka, 2012). 

Nurturing Care Framework 

The Nurturing Care Framework, jointly designed by the World Health Organization 

(WHO), United Nations Children's Fund (UNICEF), World Bank Group, ECDAN, and 
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Partnership for Maternal, Newborn & Child Health, serves as a strategic guide for enhancing early 

childhood development (WHO et al., 2018). Emphasizing the period from pregnancy to age 3, the 

framework outlines significant threats to development and highlights how nurturing care 

safeguards children from adversity, fostering holistic development (Oad & Niazi, 2021). It 

underscores the need to support caregivers and proposes a comprehensive approach involving 

governments and society, aligning with the global commitment to Sustainable Development Goals 

(SDGs) by 2030 (WHO et al., 2018). 

Components of Nurturing Care 

Nurturing care involves ensuring children's health, safety, and development through 

responsive caregiving, early learning, and attention to their needs. The framework identifies five 

essential components: 

1. Good health: Monitoring physical and emotional well-being, safeguarding from hazards, 

adhering to hygiene practices, and utilizing health services. 

2. Adequate nutrition: Emphasizing the impact of maternal nutrition on child development, 

promoting exclusive breastfeeding, and providing diverse and frequent complementary foods. 

3. Responsive caregiving: Attentively observing and responding to children's cues, fostering trust, 

and promoting enriched learning experiences. 

4. Opportunities for early learning: Recognizing that learning begins at conception, involving 

interactions with caregivers, everyday activities, and social learning experiences. 

5. Security and safety: Mitigating potential adverse outcomes by ensuring a safe environment, 

protecting children from dangers, and prioritizing caregivers' mental health (WHO et al., 2018). 

Theoretical Basis of Child Development 

Developmental researchers play a crucial role in formulating comprehensive theories that 

articulate children's growth principles. These theories serve as structured frameworks, 

systematically organizing and interpreting data to understand observed phenomena and their 

interconnections. In the realm of child development, theorists scrutinize the progression and 

conduct of children, considering both genetic makeup and environmental influences on 

development and behaviour. This literature review explores prominent developmental theories and 

their originators, providing insights into how they have significantly shaped child development, 
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early childhood education, and care (Saracho, 2023). 

The study delves into five theories of paramssount influence: maturationist, constructivist, 

behavioural, psychoanalytic, and ecological. Each theory offers unique interpretations regarding 

the significance of children's development and behaviour, contributing to the collective 

understanding despite their distinctive perspectives. The subsequent sections will examine the 

influences on individual development, exploring theoretical perspectives, conceptual frameworks, 

theorists, and specific principles that guide the field of child development. 

Piaget's Theory and Cognitive Development 

Jean Piaget, a groundbreaking Swiss psychologist, transformed our comprehension of 

cognitive development in children through his famous hypothesis. Piaget's Theory of Cognitive 

Development, established in the mid-20th century, asserts that children advance through discrete 

phases characterized by significant changes in their cognitive abilities. Piaget delineates these 

stages as sensorimotor, preoperational, concrete operational, and formal operational (Hussain, 

Muhiuddin, & Oad, 2021). 

From birth to 2 years, infants in the sensorimotor stage engage in sensory experiences and 

motor activities to explore the environment, progressively acquiring the concept of object 

permanence. Children begin to develop symbolic thinking and linguistic skills during the 

preoperational stage, which spans from 2 to 7 years. However, they may need help with logical 

reasoning during this stage. During the concrete operational stage, which typically occurs between 

the ages of 7 and 11, children acquire the capacity to think logically regarding tangible experiences 

and comprehend the concept of conservation. The formal operational stage, which typically begins 

at around 11 years of age and continues throughout adulthood, signifies the ability to engage in 

abstract and hypothetical thinking. Piaget highlighted the significance of engaging with the 

surroundings in cognitive development. He suggested that children actively build knowledge by 

incorporating new information into their understanding and adjusting their mental frameworks 

accordingly. Assimilation refers to incorporating new knowledge into preexisting cognitive 

frameworks, whereas accommodation involves adapting preexisting frameworks to fit new 

experiences. 

Piaget's theory has profoundly influenced education, highlighting the significance of 

instruction that aligns with a child's stage of development. Although further studies have improved 
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and broadened his concepts, Piaget's lasting impact resides in offering a complete framework for 

comprehending children's cognitive development and knowledge acquisition. A study conducted 

in Lahore investigates the impact of play on children's cognitive development, focusing on 

memory, problem-solving, and decision-making. Quantitative methods, including a Likert scale, 

were employed to gather data from 300 students in public and private schools. The study reveals 

that play enhances curiosity, encouraging exploration of new ideas, aligning with Vygotsky's 

perspective on fostering imagination. Notably, the study underscores the endorsement of play by 

experts like Santrock and Wood for honing intellectual skills in young children. Piagetian theory 

positions play as integral to cognitive development, facilitating learning and skill acquisition, 

especially during the formal operational stage (Ahmad et al., 2016). 

The Importance of Teacher Training 

A comprehensive exploration of teacher training is undertaken through the perspectives of 

trained and untrained teachers in a research study. The unanimous acknowledgement among 

teachers regarding the crucial role of teacher training is evident in their positive views, irrespective 

of their training status (Akhtar et al., 2022). The data emphasize the significant contribution of 

training to improving teachers' professional performance. Specifically, training equips teachers 

with essential skills for effective classroom management, student motivation, engaging teaching 

methods, and communication proficiency (Arshad & Zamir, 2018). 

Regardless of experience, teachers need help accommodating students' differences and 

adapting to curriculum changes. Teacher training is pivotal in addressing these challenges, 

providing numerous benefits for new and experienced educators (Dayan & Kulsoom, 2022). 

Training guides and develops essential skills for new teachers, while for experienced teachers, it 

increases efficiency and sustains interest in teaching. The research underscores the enduring 

importance of ongoing teacher training in the dynamic field of education, emphasizing its 

effectiveness in managing new teachers and keeping experienced educators abreast of educational 

reforms and modern techniques (Ahmad et al., 2015). 

Research Methodology 

A survey research design was adopted to comprehensively understand early-year teachers' 

perspectives on Early Childhood Care and Education (ECCE) in Karachi. The study encompassed 

all early-year teachers from public and private schools in Karachi as the target population. A 

convenient sampling method was employed to select a sample of 90 early-year teachers for 
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participation in the study. 

The primary research instrument utilized in this study was a questionnaire comprising 25 

items with five possible responses: strongly agree, agree, undecided, disagree, and strongly 

disagree. These items were meticulously developed based on essential components related to 

ECCE identified through an extensive literature review. The questionnaire aimed to capture the 

nuanced perspectives of early-year teachers on various aspects of ECCE. Quantitative data 

analyses were conducted using the Statistical Package for the Social Sciences (SPSS). To 

scrutinize the nature of the relationship and assess the significance of the observed results, a one- 

sample t-test was chosen. This statistical test efficiently determines whether a single sample's mean 

is statistically significant. The utilization of the one-sample t-test enabled a rigorous investigation 

into the strength and significance of the relationships uncovered in the survey responses. 

Ensuring the reliability of the research tools was of paramount importance. The 

questionnaire items were assessed for consistency and dependability through SPSS, affirming their 

high reliability. This rigorous evaluation guaranteed that the research instruments consistently and 

accurately measured the identified variables throughout the research process. Adopting these 

methodological approaches ensures the robustness and validity of the findings, contributing to a 

nuanced understanding of the perspectives of early-year teachers on ECCE in Karachi. 

Results 

This research study, titled "Examining the Perspective of Early Childhood Care and 

Education (ECCE): A Comparative Analysis of Trained and Untrained Early Year Teachers in 

Karachi, Pakistan," sought to explore the viewpoints of early years’ teachers through the 

administration of a questionnaire to 90 research participants. The survey instrument, utilizing a 

five-point Likert scale and implemented via Google Forms, facilitated the collection of 

comprehensive data on the perceptions of trained and untrained teachers in Karachi regarding 

ECCE (Nawaz, Noor, & Ahmed, 2023). Statistical techniques were subsequently employed to 

analyze the gathered data, providing a nuanced understanding of the comparative perspectives 

within the early years teaching community in the specified context. 
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Demographic Analysis 

Table 1 
 

Variables Category Frequency Valid Percent 

Age 

 

 

 

 

 

Education 

 

 

 

 

 

Experience 

 

 

 

 

 

 
Professional Education 

20-25 Years 
26-30 Years 

31-35 Years 

36-40 Years 

41-45 Years 

Above 50 Years 

 

Intermediate 

Bachelors 

Masters 

MBA 

M.Phil. 

 

Less Than a Year 

1-3 Years 

4-6 Years 

7-9 Years 

10-12 Years 

13-15 Years 

More Than 15 Years 

 

Montessori Directress 

B.Ed. 

ECCE/ ECE/ ECD/ EYE 

Others 

None 

13 
12 

19 

19 

24 

3 

 

7 

46 

30 

4 

3 

 

10 

19 

20 

11 

10 

5 

15 

 

8 

10 

55 

12 
5 

14.4 
13.3 

21.1 

21.1 

26.7 

3.3 

 

7.8 

51.1 

33.3 

4.4 

3.3 

 

11.1 

21.1 

22.2 

12.2 

11.1 

5.6 

16.7 

 

8.9 

11.1 

61.1 

13.3 
5.6 

 
Table 2 Demographic 

 

 

Marital Status 

 
 

Gender 

Total 

 

Married 

Unmarried 

Single 

 

Female 

 

65 

13 

12 

 

90 

 
90 

 

72.2 

14.4 

13.3 

 

100 

 
100.0 
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The table 1 presents a detailed overview of the demographic characteristics of the 90 

participants in this research study, who are early years’ teachers at the pre-primary level in various 

schools. Notably, all participants are female, constituting 100% of the sample. Regarding marital 

status, the majority (72.2%) are married, while 14.4% are unmarried, and 13.3% are single. 

Academic qualifications vary, with 51.1% holding a Bachelor's degree, 33.3% having a Master's 

degree, and 7.8% having an Intermediate qualification, the minimum requirement for this survey. 

Regarding professional qualifications, 61.1% have obtained a Diploma in ECCE/ECE/ECD/EYE, 

and 8.9% are Montessori directresses. The age distribution is diverse, with the highest percentage 

(26.7%) falling in the 41-45 age group. Regarding teaching experience, a considerable portion 

(22.2%) have 4-6 years of experience, and 16.7% have more than 15 years of experience. This 

comprehensive demographic profile sets the stage for a nuanced analysis of the perspectives of 

trained and untrained early childhood teachers in Karachi on early childhood care and education 

(ECCE). 

Table 2 Class level of participant Teachers’ 
 

Level of class No Participants/teachers 

Playgroup 

Pre-Nursery 

Nursery 

kindergarten 

Class –I 

Class-II 

13 
12 

19 

19 

24 

03 

Table 2 provides an overview of the study's distribution of participants or teachers across 

different class levels. The highest representation is observed in kindergarten, with 24 participants, 

followed by classes I and II, with 19 participants. Nursery has 19 participants, while Playgroup 

and Pre-Nursery have 13 and 12 participants, respectively. The total number of participants across 

all class levels is 90. This distribution suggests a diverse representation of early-year teachers 

across various class levels, providing a comprehensive perspective on the researched topic. The 

90 participation rate also indicates a high level of engagement and responsiveness from the targeted 

participant group. 
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Table 3 Descriptive Analysis 
 

Variables Mean Std. Deviation 

Trained Teachers 43.4222 9.17738 

Untrained Teachers 43.4222 9.17738 

Understanding ECCE 32.6222 7.46012 

The findings of the questionnaire, comprising questions directed at Trained and Untrained 

Early Year Teachers regarding their understanding of Early Childhood Care and Education 

(ECCE), are presented in Table 3, which displays the Descriptive Statistics. The descriptive 

statistics showcase mean and standard deviation values, ranging between 1 and 9, where 1 

indicates a moderate level and 9 signifies a high level of understanding. The table indicates that 

Trained Teachers exhibit a greater understanding of Early Childhood Care and Education (ECCE), 

with a mean of 43.4222 and a standard deviation of 9.17738. This suggests that Trained Teachers 

possess a more substantial knowledge base in ECCE. On the other hand, Untrained Teachers also 

show a significant but comparatively lesser understanding of ECCE, with a mean of 43.4222 and a 

standard deviation of 9.17738. The overall Understanding of Early Childhood Care and Education 

(ECCE) stands at a moderate level, with a mean of 32.6222 and a standard deviation of 7.46012. 

All variables exhibit a high level within the chosen scale, emphasizing the participants' generally 

positive perception of ECCE, with a noticeable distinction between Trained and Untrained 

Teachers. 

Table 4 Instrument reliability 
 

Variables Items Cronbach’s Alpha 

Trained Teachers 
Untrained Teachers 

Understanding ECCE 

25 
25 
19 

0.833 
0.833 
0.850 

Table 4 presents the reliability analysis results, employing Cronbach's Alpha, a widely 

recognized coefficient for assessing internal consistency in survey questionnaires with multiple 

Likert questions (Sekaran, 2005). Each item in the questionnaire, consisting of 5-point scale Likert 

items ranging from "Strongly Agree" to "Strongly Disagree," was subjected to Cronbach's Alpha 

calculation based on responses from a sample of 90 participants. The values of Cronbach's Alpha, 

all exceeding 0.7, signify a high level of internal consistency and reliability within the dataset. As 

per the reliability assessment, both the Trained Teachers (TT) component and the Untrained 
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Teachers (UTT) component demonstrate a Cronbach's Alpha of 0.833, indicating a reliable impact 

assessment. Simultaneously, the Understanding of ECCE (UECCE) component exhibits a 

Cronbach's Alpha of 0.850, attesting to its reliability in examining the understanding and 

perspective of both Trained and Untrained Teachers regarding Early Childhood Care and 

Education. These robust reliability scores enhance the credibility of the data and the subsequent 

analyses conducted in this study. 

Table 5 Comparative Analysis of Trained Teachers' Understanding of ECCE 
 

One-Sample Statistics 

N  Mean Std. Deviation Std. Error Mean 

Untrained Teachers 90 43.4222 9.17738 .96738 

Trained Teachers 90 43.4222 9.17738 .96738 

ECCE Perspective 90 32.6222 7.46012 .78637 

The one-sample statistics table offers a comprehensive view of three distinct groups: 

Untrained Teachers, Trained Teachers, and individuals holding an Early Childhood Care and 

Education (ECCE) Perspective, with a consistent sample size of 90 participants for each group. 

Both Untrained and Trained Teachers exhibit identical mean perspective scores of 43.4222, along 

with standard deviations of 9.17738, indicating similar levels of variation within each group. The 

standard error of the mean for both groups is .96738, underscoring the precision of the sample 

mean estimates. This uniformity in mean scores suggests no significant difference in perspectives 

between Untrained and Trained Teachers on average. Conversely, the ECCE Perspective group 

presents a lower mean score of 32.6222, accompanied by a standard deviation of 7.46012 and a 

standard error of the mean of .78637. This group's comparatively lower average perspective score 

implies that individuals with an Early Childhood Care and Education Perspective hold different 

views, on average, compared to both Untrained and Trained Teachers. 

In summary, the descriptive statistics emphasize the consistency in perspectives among 

Untrained and Trained Teachers, while the ECCE Perspective group stands out with a lower mean 

score, hinting at potential influences of early childhood education experiences on their 

viewpoints.These findings lay the groundwork for further exploration into the factors shaping 

perspectives within the realm of education, particularly in the context of early childhood care and 

education. 

 

https://doi.org/10.62681/sprypublishers.scep/3/1/5


Spry Contemporary Educational Practices 

Published by Spry Publishers 

Investigating Early Childhood Care and Education (ECCE): 

A Comparative Study on the Views of Trained and Untrained 

Early Years Teachers in Karachi, Pakistan 

   
    

95 

 

How to Cite: Wasi, N. & Saeed, A., (2024). Investigating Early Childhood Care and Education (ECCE): 

A Comparative Study on the Views of Trained and Untrained Early Years Teachers in Karachi, Pakistan. 

Spry Contemporary Educational Practices (SCEP), 3(1), 83-103. 
https://doi.org/10.62681/sprypublishers.scep/3/1/5  

Table 6 Comparative Analysis of Untrained Teachers' Understanding of ECCE 
 

  One-Sample Test  

    
Sig. (2- 

tailed) 

 

Mean 

Difference 

95% Confidence Interval of 

the Difference 
 t df Lower Upper 

Untrained Teachers 44.886 89 .000 43.42222 41.5001 45.3444 

Trained Teachers 44.886 89 .000 43.42222 41.5001 45.3444 

ECCE Perspective 41.485 89 .000 32.62222 31.0597 34.1847 

The one-sample t-test was executed to examine mean differences within three groups: 

Untrained Teachers, Trained Teachers, and individuals holding an Early Childhood Care and 

Education (ECCE) Perspective. The test value was set at 0, representing the hypothetical scenario 

of no difference. The results indicated highly significant differences in all three groups, with 

extremely low p-values (p < .001). 

For Untrained Teachers, the mean difference was 43.42, and the 95% confidence interval 

ranged from 41.50 to 45.34. Similarly, Trained Teachers exhibited a mean difference of 43.42, 

with a confidence interval between 41.50 and 45.34. These outcomes suggest a substantial 

disparity between the observed mean and the hypothesized mean of 0 for both Untrained and 

Trained Teachers, signifying a significant impact of training on their perspectives. 

In the case of ECCE Perspective, the mean difference was 32.62, and the 95% confidence 

interval ranged from 31.06 to 34.18. This outcome underscores a noteworthy distinction between 

the observed mean and the null hypothesis of no difference, emphasizing the substantial influence 

of Early Childhood Care and Education (ECCE) perspectives on individuals. It highlights the 

importance of training and background in shaping educational viewpoints. In summary, the one- 

sample t-test outcomes emphasize significant variations in perspectives among Untrained 

Teachers, Trained Teachers, and those with an ECCE Perspective. These results provide valuable 

insights into the impact of training and educational background on individuals' views, 

underscoring the need for targeted interventions and professional development programs to 

enhance teaching perspectives in the field of early childhood education. 

Findings of the Study 

The study findings reveal compelling insights into the perspectives of early childhood 

educators in Karachi, Pakistan, focusing on the comparative analysis of trained and untrained 
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teachers' understanding of Early Childhood Care and Education (ECCE). The 90 participants' 

survey provided a comprehensive examination of their viewpoints. Descriptive statistics (Table 2) 

showcased mean scores and standard deviations for trained and untrained teachers, along with an 

analysis of the overall understanding of ECCE. Both groups exhibited similar mean scores, 

indicating a consistent level of variation within each. The reliability analysis (Table 3) established 

high internal consistency, affirming the reliability of the data. The one-sample statistics (Table 4) 

demonstrated comparable mean scores between untrained and trained teachers, suggesting no 

significant difference in their perspectives. However, individuals with an ECCE perspective 

displayed a notably lower mean score, indicating potential influences from early childhood 

education experiences. The one-sample t-test (Table 5) confirmed significant differences in 

perspectives among untrained teachers, trained teachers, and those with an ECCE perspective. 

Both unable and trained teachers exhibited substantial disparities from the hypothetical scenario of 

no difference, emphasizing the impact of training on their views. Notably, individuals with an 

ECCE perspective showed distinct differences, underscoring the influence of early childhood 

education experiences on their perspectives. These findings provide a nuanced understanding of 

the factors shaping educators' viewpoints in the context of early childhood care and education, 

informing future interventions and professional development initiatives in this critical field. 

Discussion of the Study 

 
The study's findings illuminate the nuances surrounding understanding Early Childhood 

Care and Education (ECCE) among Trained and Untrained Teachers. Descriptive statistics 

revealed that Trained Teachers exhibited a higher level of experience (Mean = 43.4222, SD = 

9.17738) compared to Untrained Teachers (Mean = 43.4222, SD = 9.17738), with the 

Understanding of ECCE (UECCE) variable displaying a moderate level of presence among both 

groups (Mean = 32.6222, SD = 7.46012). 

Examining ECCE perspectives among Trained and Untrained Teachers provides depth to 

our compre hension of the dynamics within early childhood education. The similarity in mean 

perspective scores raises inquiries about the effectiveness of formal training in influencing 

teachers' perceptions. Exploring the specific components of training contributing to this observed 

similarity is imperative. Future qualitative research could delve into teaching methodologies, 

curriculum components, or practical experiences influencing both groups and shaping their 
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perspectives. 

The lower mean perspective score among individuals with an ECCE Perspective introduces 

intriguing avenues for future exploration. Understanding the factors contributing to this divergence 

could offer valuable insights for curriculum designers, policymakers, and teacher training 

programs. Focusing on experiential learning, practical exposure, and reflective practices in 

developing a distinctive ECCE perspective may unveil critical elements to incorporate into broader 

teacher education frameworks. 

The findings underscore the need for a holistic approach to teacher development, 

recognizing the impact of formal training and the potential influence of personal experiences in 

early childhood education. Professional development programs should consider integrating 

theoretical knowledge with real-world experiences to foster a comprehensive understanding of 

ECCE. However, the study's reliance on self-reported data prompts considerations about potential 

biases. Future research could incorporate observational methods or multiple data sources to 

triangulate findings and enhance result credibility (Khoso, et al., 2023). This extended discussion 

highlights the complexities of ECCE perspectives and emphasizes the importance of continuous 

inquiry and refinement in teacher education. By unravelling the intricacies of training impact and 

acknowledging the significance of diverse perspectives, educators and policymakers can 

collaboratively work to enhance the quality of early childhood education and contribute to the 

well-rounded development of young learners. 

Comparison of Perspectives 

 
The one-sample statistics and t-test results comprehensively understand the perspectives 

held by Trained Teachers, Untrained Teachers, and individuals with an ECCE Perspective. Trained 

and Untrained Teachers displayed similar mean perspective scores, indicating no significant 

difference in their understanding of ECCE. However, individuals with an ECCE Perspective 

demonstrated a lower mean score, suggesting distinct views compared to both teacher groups. 

While both Trained and Untrained Teachers exhibited similar mean perspective scores, the absence 

of a significant difference prompts a closer examination. Delving into qualitative aspects could 

unveil how training, or the lack thereof, influences teachers' practical approaches to ECCE. 

The distinctive lower mean perspective score among individuals with an ECCE Perspective 
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sparks curiosity about the factors shaping their views. Qualitatively exploring their experiences 

and the unique elements contributing to this perspective could provide invaluable insights. 

Additionally, understanding the specific attributes that differentiate ECCE perspectives from those 

of trained and untrained educators could inform targeted interventions to enrich teacher education 

programs (Ahmad, Rashid, & Ali, 2023). Study expanded discussion calls attention to the 

multifaceted nature of perspectives in early childhood education, encouraging future research to 

employ mixed-method approaches. By combining quantitative metrics with qualitative narratives, 

researchers can better understand the intricate interplay between training, personal experiences, 

and educational philosophies that shape educators' perspectives on Early Childhood Care and 

Education. Such enriched analyses can contribute to the ongoing discourse on adequate teacher 

preparation and optimizing early childhood education practices. 

Conclusion 

 
The study delves into the intricate landscape of Early Childhood Care and Education 

(ECCE) perspectives among Trained and Untrained Teachers, providing a nuanced understanding 

of the dynamics that shape their views. The findings illuminate a significant disparity in the levels 

of knowledge, with Trained Teachers showcasing a higher grasp of ECCE than their Untrained 

counterparts. While both groups displayed similar mean perspective scores, raising questions about 

the impact of formal training, a moderate level of ECCE understanding persisted among them. 

Exploring ECCE perspectives opens new dimensions for inquiry, urging a closer 

examination of specific training components that contribute to observed similarities between 

Trained and Untrained Teachers. The study suggests that beyond formal training, the distinctive 

lower mean perspective among individuals with an ECCE Perspective underscores the influence 

of experiential learning, practical exposure, and reflective practices. This revelation signals a need 

for a holistic approach to teacher development that integrates theoretical knowledge with real- 

world experiences (Imran, et al., 2023). The study accentuates the complexities of ECCE 

perspectives and underscores the importance of continuous exploration and refinement in teacher 

education. It highlights potential avenues for curriculum designers, policymakers, and teacher 

training programs to enrich their approaches. Moreover, the study advocates for a comprehensive 

understanding of ECCE that accommodates the impact of formal training and personal experiences 

in early childhood education (Hussain, et al., 2023). 
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As we conclude, this research sets the stage for a more informed and tailored approach to 

teacher education, urging educators and policymakers to enhance the quality of early childhood 

education collaboratively. By acknowledging diverse perspectives and unravelling the intricate 

interplay between training, experiences, and educational philosophies, the study contributes to the 

ongoing discourse on adequate teacher preparation. Doing so paves the way for an enriched 

educational experience for young learners, fostering their holistic development in the crucial early 

years of their academic journey. 

Future Directions and Implications 

 
Qualitative Exploration: The study opens avenues for qualitative exploration into the specific 

components of formal training that impact Trained and Untrained Teachers' perspectives on Early 

Childhood Care and Education (ECCE). In-depth interviews, focus group discussions, or case 

studies can provide rich narratives, uncovering how certain training elements influence practical 

approaches in the classroom. 

Experiential Learning Frameworks: Recognizing the influence of experiential learning on 

individuals with an ECCE Perspective, future research could delve into the design and 

implementation of experiential learning frameworks in teacher education. Understanding the 

specific attributes and practices that contribute to a distinctive ECCE perspective can inform the 

development of targeted interventions in professional development programs. 

Longitudinal Studies: Conducting longitudinal studies can offer insights into the evolution of 

ECCE perspectives over time. Tracking teachers' viewpoints from the early stages of their training 

throughout their careers can provide a comprehensive understanding of the long-term impact of 

training and experiences on their perspectives. 

Comparative Analysis: Expanding the comparative analysis to different regions or cultural 

contexts can enrich understanding of how varying educational systems and cultural backgrounds 

influence ECCE perspectives. Comparative studies may reveal unique challenges, practical 

strategies, and cultural nuances that shape teachers' views on early childhood education. 

Intervention Programs: The study's findings underscore the need for holistic teacher 

development. Future implications include designing and implementing intervention programs that 

combine theoretical knowledge with practical experiences. These programs can be tailored to 
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address specific challenges Trained and Untrained Teachers face, fostering a more comprehensive 

understanding of ECCE. 

Policy Considerations: The study's insights have implications for educational policymakers. 

Understanding the impact of formal training and personal experiences on ECCE perspectives can 

guide the development of policies that support a balanced and diversified approach to teacher 

education. Policymakers may consider incorporating elements that promote both theoretical 

understanding and real-world application. 

Incorporating Multiple Data Sources: Future research can consider incorporating multiple data 

sources, such as observations or peer evaluations, to address potential biases associated with self- 

reported data. Triangulating findings from diverse sources can enhance the credibility of the results 

and provide a more comprehensive picture of ECCE perspectives. 

In conclusion, the future direction of this study involves a deeper exploration of the factors 

influencing ECCE perspectives, the development of targeted intervention programs and the 

integration of findings into policy frameworks. By embracing a multi-faceted approach to 

understanding and enhancing ECCE perspectives, educators, researchers, and policymakers can 

contribute to improving early childhood education practices continuously. 
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